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Where Do We Go From Here
Well, son. I ' l l  t e l l  you:
Life fo r  me a i n ' t  been no c rys ta l  s t a i r .  
I t ' s  had tacks in i t .
And s p l i n t e r s .
And boards torn  up.
And places with no carpe t  on the  f l o o r —  
Bare.
But a l l  the time 
I ' s e  been-a-climbin '  on.
And reachin '  l a n d in ' s .
And tu rn in '  corners .
And sometimes goin' in the dark 
Where the re  a i n ' t  been no l i g h t .
So, boy, d o n ' t  you turn  back.
Don't you s e t  down on the s teps  
'Cause you f inds i t  kinder hard.
Don't you f a l l  now—
For I ' s e  s t i l l  g o i n ' ,  honey,
I ' se s t i l l  c l i m b i n ' ,
And l i f e  forme a i n ' t  been no c rys ta l  s t a i r ,  
(King, 1967, p. 143)
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This paper explores the th eo re t ic a l  background and d e f in i t i o n s  of 
a s se r t iveness  and examines the philosophical assumptions of  a s s e r t i v e ­
ness.  Then, the r e l a t io n s h ip  of  personal growth to a s se r t iveness  wil l  
be examined. F ina l ly ,  communication techniques will  be discussed in 
reference to enhancing one 's  personal growth through being a s s e r t i v e .
I.  Assert iveness : Theoretical Background and Defin it ion
I n i t i a l  theo re t ica l  background influencing a s se r t iveness  can be 
traced back to the work of Ivan Pavlov. Pavlov attempted to determine 
the c h a r a c t e r i s t i c s  of the nervous system th a t  made i t  poss ib le  for  a n i ­
mals and people to ad ju s t  adapt ively  to changing condit ions  in the 
environment. He postula ted t h a t  there are  two aspects  of the nervous 
system: (1) in h e r i t e d ,  and (2) conditioned (Fensterheim and Baer,
1975, p. 22).
By in her i ted  c h a r a c t e r i s t i c s  Pavlov recognized th a t  b io log ica l  
forces  influence s e n s i t i v i t y  to s t im u l i ,  the level o f  energy, and the 
tendency for  various moods, l ik e  depression and aggress iveness .  He 
demonstrated th a t  these inher i ted  c h a r a c t e r i s t i c s  can be modified, 
a f fe c ted ,  and changed through l i f e  exper iences.
Pavlov's finding was t h a t  a person needs an ac t ive  r e l a t io n s h ip  
with his environment. He indicated  th a t  changes in the environment 
need corresponding changes in the nervous system. The a b i l i t y  to 
learn  to adapt to one 's  environment Pavlov termed a "conditioned 
r e f l ex " .
Two major processes t h a t  influence the a b i l i t y  to form condit ioned 
responses are those of "exc i ta t ion"  and " in h ib i t io n " .  In an exc i to ry
Sta te ,  the brain process has a heightened a c t i v i t y  which f a c i l i t a t e s  
the formation of new conditioned responses. In the  in h ib i to ry  s t a t e  
there  is  a dampening process which decreases bra in  a c t i v i t y  and the 
a b i l i t y  to formulate new conditioned responses.
S a l te r  (1949), whom many th e o r i s t s  consider as the founder of  beha­
v iora l  therapy, began using the  Pavlovian concepts of "exc i ta t ion"  and 
" inh ib i t ion"  to t r e a t  psychological d iso rde rs .  He postula ted th a t  
people are  ac t ion -o r ien ted  and emotionally f r e e  when exci tory  processes 
dominate in h ib i to ry  processes .  S a l te r  views psychological heal th  as 
the proper balance of  these two processes.
Wolpe (1958) proposed th a t  the term "asser t iveness"  be used in 
place of  the term "ex c i ta t io n " .  He defined as se r t iveness  as the 
"outward expression of p r a c t i c a l l y  a l l  f ee l ings  other  than anx ie ty ."  
Wolpe (1958, 1969) ind ica tes  th a t  anxiety in h ib i t s  in terpersonal  r e ­
sponsiveness.  He pos tu la tes  t h a t  a person knows what he should do but 
is  "blocked" from f u l l  expression because of  h is  anxiety. In f a c i l i ­
t a t in g  a s se r t iv en ess ,  Wolpe is  attempting to e s ta b l i s h  an "excitory" 
dominance over " inh ib i to ry"  processes by r e s t r i c t i n g  the anxie ty  th a t  
blocks the "excitory" processes.
Lazarus (1971), u t i l i z i n g  the th eo re t ic a l  background of  Pavlov, 
S a l t e r ,  and Wolpe, f u r th e r  developed the concept of  a s se r t iv e n e ss .  He 
def ines  a s se r t iveness  as "emotional freedom". In t ra in ing  a person to 
be "emotionally f r e e " ,  Lazarus emphasizes the "recognition and appro­
p r ia te  expression of  each and every a f f e c t iv e  s t a t e "  (Lazarus, 1971, 
p. 116). He r e fe r s  to " a sse r t iv e  behavior" as pr imari ly  denotat ive of 
only t h a t  aspect  of asse r t iveness  concerned with standing up fo r  one 's
r ig h t s .  Standing up fo r  one 's  r ig h t s  involves:
. . . ( 1 )  knowing your r i g h t s ;  (2) doing something 
about i t ;  and (3) doing th i s  within the framework of 
s t r i v in g  for  emotional freedom. (Fensterheim and 
Baer, 1975, p. 25)
Lazarus (1971) ind ica tes  t h a t  in s ig h t  in to  a f f e c t iv e  s t a t e s  i s n ' t  
enough. In add i t ion  to recognizing and being in touch with emotions, 
he s t a t e s  t h a t  a person needs to learn  to express t h e i r  f ee l in g s  in a 
"mature and honest" fashion.
Current w r i t ings  view a s s e r t i v e  behaviors mostly in terms of  being 
a "social  s k i l l "  (Albert i  and Emmons, 1975; Austin and Phelps, 1975; 
Smith, 1975; and Spector ,  1973). Spector (1973), fo r  example, d e l i ­
neates a s se r t iv en ess  as a social  s k i l l  t h a t  is  r e la te d  to o ther  social  
s k i l l s .  She in d ica tes  t h a t  an a s s e r t i v e  response may include elements 
from other  r e l a t e d  socia l  s k i l l  a reas .  The following diagram depic ts  
Spec to r 's  (1973) ana lys is  of th i s  r e l a t io n s h ip .  Confrontation in
C o< lian< a> Ian
E n M h j r
Fig. 1. Relat ionship of Asser t ive  S k i l l s  
to  Other Social S k i l l s .
a s se r t io n  involves statements which accura te ly  point  out d iscrepancies  
in another  person 's  behavior. The empathetic component involves the 
recogni t ion  and respec t  of an o th e r ' s  human value.  The persuasive 
component is  concerned with defending one 's  point of  view so th a t  
others  will  a t  l e a s t  accept i t  as being se r ious .  An example of  an 
a s s e r t i v e  message incorpora ting these  components i s  in the following 
dialogue:
Husband: You're s e l f i s h !
Wife: I'm not s e l f i s h  (confron ta t ion) .  I show th a t  I
care fo r  you in many ways. I do respec t  you
(empathy). But what you want i s  unreasonable
(confronta t ion and persuasion).  I have a r ig h t  
to have my fee l in g s  considered (persuasion) .
Fensterheim and Baer (1975) have helped to fu r th e r  c l a r i f y  and 
extend the goals of  a s se r t iv en ess .  Unlike the previous t h e o r e t i c i a n s ,  
Fensterheim and Baer d o n ' t  l i m i t  a s se r t iveness  to a social  s k i l l .  They 
perceive of as se r t iveness  d i rec ted  a t  the s e l f  as synonymous with 
" s e l f - c o n t ro l " .  Self -contro l  is  viewed as a key to the e n t i r e  
a s s e r t i v e  process ,  s ince  a person in control of himself can a c t  
towards himself and others  in a manner he is able to respect  and t r u s t .
Like the previous t h e o r e t i c i a n s ,  Fensterheim and Baer (1975) view 
the a s s e r t i v e  person as having an a c t iv e  approach to l i f e .  The a s s e r ­
t i v e  person is  viewed as being able  to communicate openly, d i r e c t l y ,  
hones tly ,  spontaneously, and approp r ia te ly  with o the rs .  They view 
the a s s e r t i v e  person as being able to conf ident ly  reveal himself .  In 
reveal ing himself the a s s e r t i v e  person can say: "This is me. This i s  
what I f e e l ,  th ink ,  and want." (Fensterheim and Baer, 1975, p. 20).
Most of  the d e f in i t io n s  of  a sse r t iveness  s t r e s s  a behavioral 
ob jec t ive  and approach to enhancing one 's  se lf -concept .  The theory 
i s  t h a t  by changing one 's  behavior and observing t h a t  change, one 
can enhance his  se l f -concept .
Another approach in defining a s s e r t i v e  s t r e s se s  a personal 
growth ob jec t ive  th a t  may or may not include the use of  a s s e r t i v e  
behaviors.  In o ther  words, t h i s  approach ind ica tes  t h a t  a person need 
not e x h ib i t  a s se r t iv e  behaviors to enhance or  maintain one 's  s e l f -  
concept or  level of personal growth, even though in some instances  
a s s e r t i v e  behaviors may be he lp fu l .
In terms of  t h i s  paper,  a s se r t iveness  will  r e f e r  to "being", or 
"personal growth" as a goal and d e f i n i t i o n ,  recognizing a d i f f e ren ce ,  
but a poss ib le  i n t e r r e l a t i o n s h ip  of  a s se r t iv e  behavior and "being".
I I .  Some Assumptions of  Assertion Theoris ts
Asser tiveness Is a sub jec t ive  va r iab le .
The goals ,  components, and cons idera t ions  of a s se r t iveness  by 
th e o re t ic ia n s  f ind u l t imate  meaning In the unique Indiv idual .  This 
uniqueness Is recognized and enhanced p a r t i a l l y  through providing In­
s ig h t  Into various processes.  For example, r i g h t s ,  l im i ta t io n s  of  
r i g h t s ,  and r e s p o n s i b i l i t i e s  are discussed (Albert i  and Emmons, 1975; 
Austin and Phelps, 1975; Fensterheim and Baer, 1975; Smith, 1975; and 
Spector,  1973), as well as "cognit ive blocks" (Carmody, 1975; E l l i s ,  
1962; and Melchenbaum, 1974), and other  processes l i k e  marriage, 
f r iendsh ip ,  economic r e l a t i o n s ,  sexual r e l a t io n s h ip s ,  and social  s i t u ­
a t ions  (Alberti  and Emmons, 1975; Austin and Phelps, 1975; Fensterheim 
and Baer, 1975; Lazarus, 1971; Smith, 1975; and Spector,  1973).
Is Is assumed, to a large ex ten t ,  t h a t  I f  a person knows the 
techniques for  being a s s e r t i v e  t h a t  he wi l l  be able  to  take the neces­
sary ac t ion .  The primary emphasis In t r a in in g  a person to be a s s e r t i v e  
Is on technique (Lazarus, 1971).
Assert ive behavior Is  a s p e c i f i c  kind of  behavior.
I t  Is assumed by a s se r t io n  th e o r i s t s  t h a t  a s se r t iv e  behavior Is 
a d i s t i n c t  type of behavior.  For example, Alberti  and Emmons (1975) 
have compared a s se r t iv e  responses with nonasser t lve  and aggressive  
types of  responses. Albert i  and Emmons (1975) s t a t e  tha t :
. . . I n  the  case of a non-asser t lve  response In a 
given s i t u a t i o n ,  the ac to r  Is ty p i c a l ly  denying 
himself and Is  Inhib i ted  from expressing his  or  her 
actual  f e e l in g s .  He of ten f e e l s  hur t  and anxious 
as a r e s u l t  of  his  Inadequate behavior.  Allowing
others  to  choose fo r  him, he seldom achieves his 
own desired  goals .
The person who c a r r i e s  h is  des ire  fo r  s e l f -  
a s se r t io n  to the extreme of aggressive behavior 
accomplishes his  ends usually  a t  the expense of 
o thers .  Although he f requent ly  f inds  his behavior 
self-enhancing and express ive of his  fee l ings  in 
the s i t u a t io n ,  he usually  hur ts  others  in the 
process by making choices fo r  them, and minimizing 
t h e i r  worth as persons, (p. 10-11)
(See appendix I fo r  charts  depicting the r e la t io n sh ip s  of a s s e r t i v e ,
aggress ive ,  and nonassert ive behaviors,  as well as examples of these
types of  responses.)
A f u r th e r  assumption of t h e o r i s t s  i s  t h a t  a person genera l ly  r e ­
sponds in one of these behavioral s ty l e s .  A person i s  assumed to be 
genera l ly  nonasser t ive ,  aggress ive ,  or  a s s e r t iv e .
These assumptions a re  unclear as to whether mixes of c h a r a c t e r i s ­
t i c s  of  nonasser t ive ,  aggress ive ,  and a s s e r t i v e  categories  could occur 
I t  seems l i k e ly  t h a t  mixtures of c h a r a c t e r i s t i c s  would occur.
I t  is  e n t i r e ly  possib le  th a t  a person could be se lf -denying (non­
a s s e r t iv e )  and self-enhancing (a s se r t iv e )  a t  the same time. I might 
deny my need fu l f i l lm e n t  to enhance another  person 's  needs, from which 
I could feel self-enhanced. I could be a s s e r t i v e  by not o v e r t ly  being 
a s s e r t i v e .  My choosing to not s o c ia l l y  a s s e r t  myself could be viewed 
as a s s e r t i v e  behavior.
I t  might be helpful to simply s t a t e  the kinds of  pa t te rns  of 
behavior noted, i f  any, r a th e r  than attempting to genera l ize  a l l  be­
haviors in to  one general category. For example, a person might note 
a p a t te rn  of  being nonasser t ive a t  work with the boss and aggress ive 
a t  home a f t e r  work with one 's  family. This pa t te rn  assoc ia ted  with
i t s  corresponding contexts  would be more valuable  to know than i f  the 
person was genera l ly  responding a s s e r t i v e l y ,  nonasser t ive ly ,  or 
aggress ively .
F in a l ly ,  s ince  these ca tegor ies  a re  i n t e r r e l a t e d ,  i t  might be 
more product ive to emphasize the va r iab les  underlying the ca teg o r ie s .
Asser tive  behavior wil l  reduce one 's  general level o f  anxie ty ,  allow 
fo r  more meaningful r e l a t io n s h ip s ,  s e l f - r e s p e c t ,  and social a d ap t iv i ty .
The assumption tha t  a s se r t io n  will  reduce anxiety  is based upon 
the b e l i e f  t h a t  anxiety  stems from a person being unable to  a c t  in a 
manner they t r u s t  and r espec t .  Asser tion is  looked a t  as a means to 
a t t a i n  a g re a te r  amount of in terpersonal  control as well as s e l f -  
con tro l .  Assert ion t h e o r i s t s  s t a t e  t h a t  a person gains a sense of 
power from being a s s e r t i v e  and th a t  th i s  sense of power i s  therapeu t ic  
(Lazarus, 1971).
Lazarus (1971) s t a t e s  t h a t  "contrary to popular b e l i e f ,  the  r e s u l t  
of  emotional freedom i s  not a l i e n a t io n  or  increased v u ln e ra b i l i ty ,  but 
decreased anxie ty ,  c lose  and meaningful r e l a t io n s h ip s ,  s e l f - r e s p e c t ,  
and socia l  adap t iv i ty"  (p. 116).
More meaningful r e l a t io n sh ip s  are  theorized as being a r e s u l t  of 
knowing one 's  interpersonal  r i g h t s .  Individual r ig h t s  are looked a t  
as being a framework upon which p os i t ive  connections between people, 
such as compassion, warmth, t r u s t ,  and love can be b u i l t  (Smith, 1975).
Meaningful r e l a t io n sh ip s  are  fu r th e r  assumed to r e s u l t  from 
people having the confidence to  express themselves and cope with the 
consequences of t h a t  expression.
S e l f - r e sp e c t  is  a t t r i b u t e d  to a s se r t iv en ess  because "what you do 
serves as the bas is  for  your se lf -concept"  (Fensterheim and Baer, 1975, 
p. 25). Fensterheim and Baer (1975) equate asser t iveness  with s e l f ­
esteem. They derive t h e i r  analys is  of  how asser t iveness  a f f e c t s  s e l f ­
esteem p a r t i a l l y  from William James ' (1890) formula tha t :
Self-esteem = success
pre ten t ions
James' formula i s  in te rp re ted  as meaning t h a t  a person does what 
he can in order  to accomplish h is  goals .  Success involves the a c q u i s i ­
t ion of work and social  s k i l l s  necessary to accomplish one 's  goals .
Pre ten tions  r e f e r  to one 's  goals.  James ind ica tes  t h a t  a person 
needs to s e t  goals r e a l i s t i c a l l y  and s e le c t iv e ly .  The need fo r  s e l e c t ­
i v i t y  in goal s e t t in g  stems from people possessing c o n f l ic t ing  goals .  
James suggests th a t  a person review his  l i s t  of goals and seek out  the 
one upon "which to stake his s a lva t ion" .  S e l e c t i v i t y  in goal s e le c t io n  
a lso  in d ica te s  t h a t  success in goal a tta inment will  be influenced by 
one 's  a b i l i t y  to s e t  l im i ta t io n s  to goals in order to assure  success 
and the re fo re  se lf -es teem.
In a s se r t iv en ess  the emphasis i s  switched from a concrete end pro­
duct  to the process i t s e l f .  The a s s e r t i v e  person has a p o s i t iv e  s e l f -  
concept because win or lose  the goal ,  s e l f - r e s p e c t  i s  maintained by 
t ry ing  to a t t a i n  t h a t  goal.  The following diagram i l l u s t r a t e s  how 
se lf -concep t  is  influenced by a s se r t iv en ess .
10
Success in terms of  ^  t ry ing  \
>y
asse r t io n  actual  goal may not
be accomplished
increased ^ 
self -worth
An a s se r t iv e  o r ie n ta t io n  to se lf -esteem places  emphasis upon the 
process of  goal at ta inment r a th e r  than s e t t in g  l im i ta t io n s  of  needing 
to  accomplish a concrete end goal .  Assertiveness  as a means of l iv ing  
becomes the g o a l .
The a s s e r t i v e  person 's  ac t iv e  o r ie n ta t io n  to l i f e ,  his  control of 
s e l f  and l i f e  s i t u a t i o n s ,  his  a b i l i t y  to reveal himself ,  and his  
a b i l i t y  to communicate openly with o thers  a l l  a re  var iab les  in a f f e c t ­
ing his  level of  se lf -es teem.
Social ad ap ta b i l i ty  can take place because a person in the a s se r ­
t iv e  s t a t e  can r ead i ly  a d ju s t  to  h is  environment. Asser t ive  behavior 
can be adapted to the  context within which the person f inds  himself.  
For example, two f r iends  may signal t h e i r  f r iendsh ip  by " f l ipp ing  the 
bird" to each o ther .  Within the context  of t h e i r  f r iendsh ip  such 
behavior might be considered as being a s s e r t i v e ,  "emotionally f r e e " .  
The previous signal of f r iendsh ip  might be considered as being aggres­
s ive  with o the r  people or in a d i f f e r e n t  context .  In being s o c ia l ly  
adapt ive ,  and adjust ing  to con tex ts ,  a person 's  behavior may be 
viewed as being incons is ten t .
I agree with th eo re t ic ia n s  t h a t  by being a s se r t iv e  one can reduce 
t h e i r  level of anxie ty ,  allow fo r  more heal th ful  r e l a t io n s h ip s ,  s e l f -  
r e sp ec t ,  and social  a d a p t iv i ty .  However, I d o n ' t  th ink t h a t  the  pro­
cesses involved will  be problem f re e .
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One problem is  th a t  anxiety  may be created  by a person being a s s e r ­
t iv e .  One way th i s  could happen might involve an unhealthy r e la t io n s h ip  
which one i s  at tached to .  A woman who suddenly becomes a s s e r t iv e  in her 
marriage might find th a t  her r ig h t s  can only be a t t a in ed  through d i ­
vorce. The anxiety of such a process cannot be denied.
Anxiety might a lso  be created in t h a t  social a d a p t iv i ty  c a l l s  fo r  
inconsis tency of  behavior.  Other people one i s  in te ra c t in g  with may 
f ind i t  d i f f i c u l t  to cope with th i s  inconsis tency s ince people s t r i v e  
fo r  consis tency across r e l a t io n s  (Mead, 1934). Secord and Backman 
(1961) ind ica te  t h a t  three  elements among which people s t r i v e  fo r  con­
s i s ten cy ,  are: (1) some aspec t  of the person 's  se lf -concep t ;  (2) the 
person 's  i n te rp re ta t io n  of  those act ions  which r e l a t e  to t h a t  aspect  of  
h is  s e l f ;  and (3) the  person 's  perception of the re la te d  aspects  of the 
other  person with whom he is  in te ra c t in g  (p. 117). Leary (1955) f u r ­
ther  ind ica tes  th a t  in terpersonal  behaviors a re  secu r i ty  opera t ions .
In many ways, th i s  idea i s  confirmed by Altman and Taylor 's  (1973) r e ­
search in "social  pene tra t ion" .  They p o s i t  t h a t  one s t ru c tu re s  i n t e r ­
ac t ion  to minimize c o n f l i c t  and maximize rewards. The purpose of i n t e r ­
personal behavior, in terms of i t s  function to lessen  c o n f l i c t ,  i s  to 
induce from the other  person behavior th a t  is complementary to the 
behavior proffered.  Carson (1969) ind ica tes  t h a t  complementary beha­
vior  i s  rewarding. Leary fu r th e r  suggests t h a t  we t r a in  others  to 
respond to us in order to maintain our se l f -concep t  a t  a co n s is te n t  
leve l .  Self-concept  then i s  maintained through in terpersonal behavior 
as well as through the accomplishment of o ther  types of goals .  In 
in terpersonal  behavior se l f -concep t  is  confirmed through influencing
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o th e r s '  behavior (through which we see ou rse lves ) .  The se lf -concep t  
th a t  inf luences the interpersonal  behaviors becomes influenced by the 
reac t ions  and perceived r eac t ions  of the other  person 's  behavior as 
we experience i t ,  in reference to one 's  own in terpersonal  behavior as 
th a t  is  experienced.
The need fo r  co n s is te n t  se lf -concepts  seems to  n ece s s i t a te  the 
need for  c o n s is ten t  r e l a t io n s h ip s ,  which seems r e c ip ro c a l ,  i . e .  the 
need fo r  co n s is ten t  r e la t io n sh ip s  n ecess i t a te s  the need fo r  co n s is ten t  
se lf -concep ts .  Such a consistency need i s  problematical when cons i ­
dering the  process nature of  man in which man must ad ju s t  to changing 
circumstances in order  to be a s se r t iv e .  To no longer complement, 
r ec ip roca te ,  r e in fo rc e ,  or be c o n s is ten t  with one 's  pas t  behavior or 
the  behavior another  person may have t ra ined  one to have, may c rea te  
anxie ty  i f  one 's  new behavior v io la te s  the "social contrac t"  between 
the communication p a r t i c ip a n ts  (Metzger and P h i l l i p s ,  1976). Kiev (1975) 
s ta t e s :
As such, any change in the d i r e c t io n s  you take 
may evoke anxiety  in others  who f ind i t  hard to 
ad ju s t  to your new ways, which may not  f i t  t h e i r  
concepts of  you. (pp. 45-46)
As previously noted, the a s se r t iv e  ac t  may c rea te  anxie ty i f  the 
consistency of the r e l a t io n s h ip  does not allow fo r  inconsis tency.  
Assertions may not always be anxie ty  f ree ,  then, s ince  anxiety may 
be created in o thers  which may be f e l t  by the person making the a s s e r ­
t ion .  Anxiety may be a d i r e c t  r e s u l t  of a s se r t in g  oneself ;  when in 
affi rming s e l f ,  o the rs 'cons is te ncy  needs are v io la ted  and the person 
being a s s e r t iv e  may feel  the need not to c r e a te  anxiety fo r  o thers .
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Another way anxie ty might be c reated  could be through an increased 
a s se r t iv e  a b i l i t y  to s t a t e  one 's  needs and goals without a correspond­
ing a b i l i t y  to  accomplish those needs. For example, a person may be 
in te rp e rso n a l ly  a s s e r t i v e  enough to t e l l  a f r iend  of  his sexual needs 
and y e t  may be sexually  nonasser t ive .  The inconsis tency created there 
could c rea te  anxiety;  however, t h e o r i s t s  assume th i s  i s n ' t  a l ik e ly  
problem since  behaviors are  assumed not to  e x i s t  in i so la t io n .
Behaviors d o n ' t  e x i s t  in i so la t io n ,  but i n t e r a c t  with each o th e r ,  form­
ing pa t te rns .
This assumption is based upon the b e l i e f  t h a t  "psychological 
organizat ion" is  a r e s u l t  of  behaviors in t e ra c t in g  with one another .
I t  i s  assumed th a t  a change in the level of  a sse r t iveness  w i l l ,  t h e r e ­
fo re ,  r e s u l t  in a new psychological o rganiza t ion ,  or l i f e  s ty l e .
The process of  behaviors in te ra c t in g  is  assumed to have d i f f e r e n t  
organizat ions  a t  d i f f e r e n t  periods in one 's  l i f e .  For example, a 
c h i l d ' s  psychological organizat ion has secu r i ty  based pr imar i ly with 
the parents .  A ch i ld  i s  thought to be psychologica lly  organized 
around his  parents .
Maturity in the development of  psychological organizat ion of be­
haviors is perceived by Fensterheim and Baer (1975) as being accomp­
lished when a person becomes le ss  dependent upon general ized o thers .  
Secur i ty  fo r  a mature person i s  thought to center  around a few 
people or simply a f r ien d .
Other th e o r i s t s  view the mature person as having sh if ted  sec u r i ty  
needs gained from another  human being to secu r i ty  based on s e l f -  
respect .
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Psychological organization theor ies  which base secu r i ty  upon s e l f -  
r e sp e c t ,  in some ways, ind ica te  t h a t  the mature person becomes the primary 
source of  reinforcement for  himself since  he alone can judge i f  he i s  
ac t ing  in a way he respec ts .  I t  would seem t h a t  a person in charge of 
h is  own reinforcement could e a s i ly  s l i p  from a s t a t e  of  psychological 
heal th  to a s t a t e  of emotional in su la t io n ,  unless he had the in s ig h t  
to seek and accept the uniqueness and potent ia l  of each person. I t  
could become very easy to  label others  as perverted i f  they d i d n ' t  
pursue the same perceived ideals  as the  person in mastery o f  his  own 
reward system. Some consequences of such a system of  behavior could 
be a d i s to r t e d  perception of r e a l i t y ,  a f a i l u r e  to accomplish i n t e r p e r ­
sonal goals in a healthy manner, and a decreased a b i l i t y  to a t t a i n  per­
sonal growth.
Asser t ive  behaviors f a c i l i t a t e  more psychological l i f e  space.
Lazarus (1971) ind ica tes  t h a t  a nonasser t ive person "who takes his  
cu l tu ra l  he r i tage  too se r ious ly  i s  bound to face so many contrad ic tory  
' d o ' s '  and ' d o n ' t s '  th a t  almost every in te ra c t io n  wil l  be f raugh t  with 
tension  and uncertainty"  (Lazarus, 1971, p. 130). Lazarus (1971) i n ­
d ica te s  t h a t  some people are  so d i s t r e s s f u l l y  concerned with an a r b i ­
t r a r y  range of  " r igh ts"  and "wrongs" t h a t  they permit themselves so 
l i t t l e  freedom of movement t h a t  they e x i s t  in an "emotional prison" or 
"confined capsule".
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Fig. 2. Encapsulated P e r so n a l i t i e s .
In the f igu res  above, the emotionally f r e e  individual considers 
the t e r r i t o r y  bounded by the poles AD and GH as his  own psychological 
t e r r a i n  or  l i f e  space. He can move anywhere within these boundaries 
without f ee l ing  t h a t  he has overstepped his  l im i t s  or encroached on 
someone e l s e ' s  emotional proper ty.  I f  somebody enters  his  t e r r i t o r y  
uninvi ted ,  he will  unceremoniously stand up f o r  his r ig h t s  and t e l l  
the t r e sp a s se r  to leave.
The encapsulated person is uncomfortable or a f ra id  and very un­
sure when venturing beyond points  B, C, E, or  F. He usually  f e e l s  t h a t  
he is  not e n t i t l e d  to  any t e r r i t o r y  beyond his  narrow range ins ide  the 
capsule  (Lazarus, 1971, p. 130-131). He i s  confused as to what his 
r i g h t s ,  l im i t a t i o n s ,  and r e s p o n s i b i l i t i e s  a re .  For example, he may 
ask: "Am I e n t i t l e d  to a r a i s e ? " ,  "Do I have to f o r f e i t  every weekend 
to v i s i t  my grandmother?" (Lazarus, 1971, p. 132).
Fensterheim indica tes  t h a t  i f  a person d o e sn ' t  stand up fo r  his  
psychological l i f e  space t h a t  o ther  people will  def ine his  space fo r  
him and a person wi l l  stop being himself.
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To some ex ten t ,  the psychological " l i f e  space" issue and the  
"psychological organizat ion" issue ind ica te  t h a t  a s se r t iv e  behaviors 
are  d i rec ted  a t  helping a person a t t a i n  a s a t i s f a c t o r y  level of per­
sonal growth. The goal of personal growth, however, i s n ' t  given the
emphasis t h a t  one should have in attempting to  be a s se r t iv e .
I I I .  "Being" as an Asser t ive  Or ientat ion
The lack of in s ig h t  in to  the personal growth process is  a s ig n i ­
f i c a n t  problem within the  asse r t iveness  l i t e r a t u r e .  A person i s  given 
techniques and in s igh ts  in to  how to be a s s e r t i v e  without a correspond­
ing in s igh t  in to  the primary goal of a s s e r t i o n — a pos i t ive  s e l f -  
concept through personal growth.
Personal growth is  an important c r i t e r i o n  in being a s se r t iv e .
To be a s s e r t i v e ,  a person must develop goals .  Goals serve as a 
means to d i r e c t  a person 's  behavior, motivate a person 's  behavior,  and 
as a means to re in fo rce  the self -esteem of the person (Fensterheim and 
Baer, 1975).
Goals can be s e t  in a v a r ie ty  of ways (e .g .  long term vs. shor t  
term) and fo r  a v a r ie ty  o f  purposes (e .g .  work and family).  One c r i ­
te r io n  t h a t  should govern the choices one makes in conjunction with 
t h e i r  goals is  t h a t  of whether the choice made will  f a c i l i t a t e  personal 
growth of  the people involved. Maslow (1971), for  example, emphasizes 
th a t  l i f e  is  a process of making choices ,  each with possib le  progres­
sion or regression consequences.
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This sec t ion  of  th i s  paper wil l  provide some of the needed in ­
s ig h t  in to  the personal growth process and asser t iveness  as a f ac to r  
in a t t a in in g  th a t  personal growth so t h a t  progression choices can be 
made.
I f  a person chooses to look to others  fo r  d i re c t io n  in guiding 
his behavior,  there  a re  a v a r ie ty  of  b e l i e f  systems he can choose from. 
For example, E l l i s  (1962) advocates a system o f  long term r a t io n a l  
hedonism. Frankl (1959) advocates man's c ap a b i l i ty  to "pull himself 
toward va lues"— . there  are  Chr is t ian  e t h i c s ,  subcultural and cu l ­
tu ra l  e th ic s ,  family e th ic s ,  e tc .  The var iance of b e l i e f  systems in d i ­
cates  t h a t  b e l i e f  systems could be a r b i t r a r i l y  chosen. A recogni t ion  of  
the a r b i t r a r y  nature  of  b e l i e f  systems suggests an a b i l i t y  to courag­
eously t r u s t  myself and to make of myself what I want to be.
T i l l i c h  (1953) theor izes  t h a t  there a r e n ' t  any absolutes  as to 
where s e l f - d i r e c t i o n  can come from. He s t a t e s  t h a t  "we must be our­
selves and we must decide where to go." A person is  f ree  to choose 
extrénal d i r e c t io n  as long as in doing so a person is pursuing his 
inner s e l f  d i r e c t io n ,  s ince the uniqueness of man c a l l s  for  a person 
to make his own unique choice as to what t h a t  d i r e c t io n  means. The 
process of choosing d i rec t ion  is  in te rn a l iz e d .  The person alone has 
the r e s p o n s ib i l i t y  of choosing d i re c t io n .  T i l l i c h  (1953) s t a t e s  t h a t  
in the f in a l  ana lys is  the autonomous person must recognize t h a t  "nobody 
can give d i r e c t io n  fo r  the act ions  of the ' r e s o lu te '  ind iv idual ,  no God, 
no conventions, no laws of  reason, no norms or  p r inc ip le s" .
Humanistic psychologis ts  a lso ind ica te  t h a t  d i re c t ion  must come 
from onese l f .  They point to an inner core of motivation t h a t  d i r e c t s
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a person (Buhler and Allen, 1972; Maslow, 1968, 1971). The d i r e c t io n  
comes from being aware of one 's  inner s e l f ,  facing external r e a l i t i e s  
as they a re ,  and s t r iv in g  to encourage the  inner c o re ' s  d i r e c t io n  
(Giff in  and Patton, 1974).
A l i t t l e  more concrete ana lys is  of  the process of choosing or 
f inding d i r e c t io n  comes from Rogers. Rogers (1961) s t r e s se s  t h a t  a 
person f inds  d i rec t io n  through t ru s t in g  his  own d i r e c t  experiences.
He s t a t e s :
Neither the Bible nor the prophets- -  
n e i the r  Freud nor research- -  
n e i th e r  the reve la t ions  of  God nor man 
can take precedence over my own 
d i r e c t  experience, (p. 24)
The p u rsu i t  of personal growth is  a process and involves t r u s t  and r i sk s
The gu ide l ines  tha t  one chooses, the motivat ions one chooses to 
pursue, or the experiences one chooses to t r u s t ,  must allow fo r  cogni­
t iv e  f l e x i b i l i t y  in pursuing personal growth. This idea i s  expressed 
by Rogers (1961) when he s t a t e s :
The d i r e c t io n  which c o n s t i tu t e s  the good l i f e  i s  
t h a t  which is  selected  by the to ta l  organism, when 
there  is  psychological freedom to move in any d i r e c ­
t ion  (p. 186-187)
Rogers ind ica tes  th a t  in t ru s t in g  one 's  se l f -exper iences ,  in being 
aware of psychological a l t e r n a t iv e s ,  and in choosing from those a l t e r ­
n a t ives ,  personal growth will  r e s u l t .
In the p u rsu i t  of d i re c t io n ,  man c a n ' t  remain s t a t i c .  This c rea tes  
problems in a cu l tu re  where secu r i ty  is  based upon the idea of  d e s t in a ­
t ion  r a th e r  than d i re c t io n .  A l i f e  of personal growth is  a process,  
not a s t a t i c  s t a t e  of being. " I t  i s  a d i r e c t io n ,  not a des t ina t ion"
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(Rogers, 1961). A person with a personal growth o r ie n ta t io n  d o esn ' t  
l iv e  exclus ive ly  in the  pas t ,  presen t ,  or  fu tu re .  The i n t e r r e l a t i o n ­
ship of  time is  recognized. A personal growth o r ie n ta t io n  recognizes 
t h a t  a person i s  what he has been, i s  now, and will  become.
One's inner d i re c t io n ,  when known, must be pursued. When a p e r ­
son i s n ' t  on track within the process of  pursuing personal growth, 
anxiety will  be crea ted .  Kierkegaard s t a t e s  tha t :  "to will to be t h a t  
which one t r u ly  i s ,  i s  indeed the opposite  of despa ir ,  and the choice 
i s  the deepest  r e sp o n s ib i l i t y  of  man" (Rogers, 1961, p. 110).
Maslow (1968, 1971) ind ica tes  t h a t  a f a i l u r e  to pursue one 's  inner 
core wi l l  r e s u l t  in a f a i l u r e  to s e l f - a c t u a l i z e .  T i l l i c h  (1953) f u r ­
ther  r e i t e r a t e s  th a t  anxie ty wi l l  be a consequence of  a f a i l u r e  to 
pursue "being" or  personal growth.
Risk is  a f ac to r  in pursuing one 's  personal growth. Our c u l tu re ,  
fo r  example, could be charac te r ized  as not being synerg is t ic  (Maslow,
1971). When people are  pursuing goals contrary  to the way o thers  are 
pursuing goals ,  the p o s s i b i l i t y  of c o n f l i c t  i s  high, p a r t i c u la r ly  i f  
there  i s n ' t  communication and commitment to mutual personal growth. In 
a nonsynergis t ic  cu l tu re ,  s e l f - a c t u a l i z a t i o n  i s  l imited to a few 
people (Maslow, 1971).
The r i s k  i s  high th a t  a person will  encounter elements in his 
exis tence t h a t  will  c o n f l i c t  with one 's  personal growth d i re c t io n .  
Cambell (1949) views the "universal hero" as t h a t  person who can 
" b a t t l e  pas t  personal ,  h i s t o r i c a l ,  and local l im i ta t io n s"  in order to 
pursue his  inner d i rec t io n .
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T i l l i c h  (1953) ind ica tes  th a t  the f a i l u r e  to pursue d i r e c t io n  will  
r e s u l t  in a lessened se l f -concep t ,  a s t a t e  of "nonbeing". In order  to 
aff i rm his  se lf -concep t ,  a person must have the courage to pursue his 
inner d i r e c t io n  even though there  may be c o n f l i c t s  in doing so. The 
p u rsu i t  of a process c a l l s  for  the courage to surrender  "some or even 
a l l  s ecu r i ty ,  fo r  the sake of f u l l  s e l f  a f f i rmat ion"  ( T i l l i c h ,  1953, p. 
74). The only secu r i ty  a person can have would be a mastery of the 
process of  l i f e .
A courage to "be" i s  an implicated necess i ty .  As T i l l i c h  (1953) 
s t a t e s ,  " the courage to be is  the  e th ica l  a c t  in which man af fi rms his 
own being in s p i t e  of those elements of his  exis tence which c o n f l i c t  
with his s e l f - a f f i rm a t io n "  (p. 3).
Asser t ive  behavior i s  a d i r e c t  means to aff i rm one 's  s e l f .  A theo­
r e t i c a l  assumption of  a sse r t iveness  i s  t h a t  i t  equals se lf -esteem.
Since a s se r t io n  equals se lf -es teem,  a c r i t e r i o n  in being a s s e r t i v e  
would be whether or not a person 's  act ions  r a i s e  or lower one 's  s e l f ­
esteem. A personal growth o r ie n ta t io n  might be looked a t  as being syno­
nymous with an a s s e r t i v e  o r ie n ta t io n  in t h a t  a personal growth o r i e n ta ­
t ion  a lso  d i c t a t e s  t h a t  a person must a f f i rm himself .  Being a s s e r t i v e  
would be an in teg ra l  aspect  of  the courage to be.
The impact of  others  upon one 's  personal growth.
Although an a s se r t iv e  personal growth o r ie n ta t io n  is  b a s ic a l ly  
' s e l f i s h '  in nature ,  mastery of  the process comes through in te ra c t io n  
with o thers .  We must r e l a t e  to others  because the s e l f  needs involve­
ment with o thers  fo r  i t s  development and nourishment (Shutz, 1958). 
Maslow (1971), fo r  example, ind ica tes  t h a t  s e l f - a c tu a l i z a t i o n  d o esn ' t
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r e s u l t  from i so la ted  in t e l l e c tu a l  p u rsu i t  of personal growth, but is  
also  a consequence of e f f e c t iv e  interpersonal  r e l a t io n s h ip s .
A person s t r i v in g  f o r  growth with an a s s e r t i v e  o r ie n ta t io n  must 
r e a l i z e  t h a t  he has an impact upon o th e r ' s  l i v e s  and th a t  t h i s  influence 
in turn a f f e c t s  the  qua l i ty  o f  his  l i f e .  A "being" o r ie n ta t io n  recog­
nizes th a t  I am p a r t i a l l y  responsible  fo r  another  person 's  level of 
being— and they in turn are  responsib le  fo r  mine. I influence you 
whether I want to or not,  and you in turn  influence me. As communica­
t ion  scholars  s t a t e :  "we cannot not communicate". We cannot not a f f e c t  
o thers  and consequently o u r se l f .  We cannot not be af fec ted  by others  
and they in turn by us.
A recogni t ion t h a t  a person has p a r t i a l  control  of his personal 
growth level and t h a t  of  others  through his  in terpersonal r e l a t io n s h ip s ,  
ind ica tes  the necess i ty  to a c t  in a manner f a c i l i t a t i v e  of personal 
growth when in te ra c t in g  with o the rs .  Assertive personal growth i n t e r ­
act ion with others  then c a l l s  fo r  a knowledge of  in terpersonal  r i g h t s ,  
r e s p o n s i b i l i t i e s ,  and l im i ta t io n s .  As with the case of f inding personal 
growth d i r e c t io n  and pursuing i t ,  the  emphasis within interpersonal  
r e l a t io n s  should be t h a t  of  mastering the process.  Concrete statements 
of  what should be done in te rpe rsona l ly  a re  of l i t t l e  value unless they 
allow a person to be cogni t ive ly  f l e x i b l e  in pursuing his d i re c t io n  
through the process of  l i f e .
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Personal growth wil l  be p a r t i a l l y  a f fec ted  by a knowledge of Asser­
t iv e  Interpersonal  Rights.
Several researchers  have approached "emotional freedom" as found 
through a knowledge of one 's  interpersonal  r i g h t s .  A previous theore­
t i c a l  assumption by th eo re t ic ian s  has been t h a t  one 's  " l i f e  space" is  
determined by a knowledge of in terpersonal  r ig h t s  as well as the 
a b i l i t y  to stand up for  them.
Smith (1975) indica tes  t h a t  the  more a person i s  cognizant of his 
r i g h t s ,  the more emotional freedom he wil l  have, s ince  manipulation of 
one 's  fee l ings  by others  will  be more d i f f i c u l t .  Smith's assumption 
i s  t h a t  psychological d i r e c t io n  i s  blocked by others  manipulating one 's  
f ee l in g s .  He f e e l s  t h a t  a person can be manipulated to feel  th a t  he 
should: (1) explain his behavior,  (2) change himself r a ther  than rock 
the system, (3) feel tha t  he must be c o n s is ten t ,  (4) be p e r fe c t ,
(5) always know the answer, (6) always be on good terms with o th e rs ,
(7) always be lo g ic a l ,  (8) never say I d o n ' t  understand, and (9) always 
care.
Smith's ana lys is  could be shortened to say t h a t  a person d o esn ' t  
need to r e l a t e  to another  person in terms of absolu te  ru le s  f o r  beha­
v ior .  When a person fee ls  tha t  he must r e l a t e  to another or to himself 
in terms of  abso lu tes ,  he has boxed himself in to  a system t h a t  is  too 
in f l e x ib le  to allow for  a "process" of  l i f e .
E l l i s  (1962) r e f e r s  to these in f l e x ib l e  cognit ive  b o ^ s  as r e s u l t ­
ing from " i r r a t io n a l  b e l i e f s " .  He theor izes  th a t  e f f e c t iv e  i n t e r p e r ­
sonal behaviors a re  "emotionally blocked" by these  i r r a t i o n a l  b e l i e f s .  
For examples of  Smith's in terpersonal  r ig h t s  and E l l i s ' s  i r r a t i o n a l
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b e l i e f s ,  see appendix I I .
In general ,  within a "being" o r i e n ta t i o n ,  the primary r i g h t  recog­
nized i s  the r i g h t  to a t t a i n  personal growth. Whenever "being" is  
threatened by another person, a s s e r t i v e  communication needs to be 
used.
Personal growth will  be p a r t i a l l y  a f fec ted  bv a knowledge of  a s s e r t i v e  
in terpersonal  r e s p o n s i b i l i t i e s .
The f i r s t  r e s p o n s ib i l i t y  in any in te ra c t io n  i s  to perceive the 
p a r t i c ip a n ts  accura te ly .  I have a r e sp o n s ib i l i ty  when r e l a t i n g  to 
others  not  to p ro jec t  myself onto them, but to allow the o ther  person 
to be perceived as he is  in order t h a t  I may perceive myself as I am. 
One way to help prevent pro ject ing  onese l f  onto others  would be through 
an awareness of one 's  own values,  motives, and need s t ru c tu re s  which 
influence perceptions  of  o thers  (Condon and Yousef, 1975; Worr and 
Knopper, 1968). Laing (1965), for  example, s t a t e s  t h a t  "Peter cannot 
perceive himself as Peter  i f  he does not perceive Paul as Paul."
Another reason perception needs to  be accurate  i s  t h a t  s e l f -concep t ,  
to some ex ten t ,  will  be influenced by my perception of  s e l f  through 
how I perceive o thers  as ac t ing  toward me. Cooley s t a t e s :  "Each to 
each a looking g lass  r e f l e c t s  the o ther  t h a t  doth pass ."  I f  one d i s ­
t o r t s  h is  perceptions,  he complicates the process of a t t a in in g  the 
necessary feedback to guide his  behavior.
A second r e s p o n s ib i l i ty  to  a personal growth r e l a t io n s h ip  i s  t h a t  
th e re  be a commitment to th a t  r e l a t io n s h ip .  To say i t  very simply, 
people a r e n ' t  s tup id ,  and they a r e n ' t  going to expend energy in to  a 
r e l a t io n s h ip  tha t  i s n ' t  meaningful to them. This is problematical
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since  some meaning will  probably be l o s t  i f  there  i s n ' t  energy involved 
in to  developing t h a t  meaning. Meaningful r e la t io n sh ip s  d o n ' t  j u s t  
happen, they requ ire  work (Metzger and P h i l l i p s ,  1976; Rogers, 1961,
1972). See the following c h a r t  fo r  a depic t ion of the r e l a t io n s h ip  of 
commitment, involvement and meaning.
commitment
'4/
involvement
meaning
Fig. 3. Three i n t e r r e l a t e d  f ac to rs  a f fec t ing  
in terpersonal  r e l a t io n s h ip s .
One important kind of  involvement within a r e la t io n sh ip  involves 
"confirmation" of the other  person. Buber s t a t e s :
Confirming means. . .accepting the whole p o t e n t i a l i t y  
of the o t h e r . . . !  can recognize in him, know in him, 
the person he has been . . .created  to become...!  confirm 
him in myself and then in him, in r e l a t io n  to t h i s  
p o t e n t i a l i t y  t h a t . . . c a n  now be developed, can evolve.
(c i te d  in Rogers, 1961, p. 55)
Rogers (1961) in t e rp r e t s  Buber's statements as indicat ing  a necess i ty  
fo r  keeping a r e l a t io n s h ip  f r e e  from judgment and evaluat ion .  Rogers 
(1961) bel ieves  t h a t  a r e l a t io n s h ip  f ree  from judgment and evaluat ion 
wi l l  permit the other  person to  reach the point "where he recognizes 
th a t  the  locus of evaluat ion,  the center  of  r e s p o n s ib i l i t y ,  l i e s  
within himself (Rogers, 1961, p. 55). Since d i re c t io n  must come from 
onese l f ,  to impose d i re c t io n  upon another  person could l i m i t  his  per­
sonal growth, and r e c ip ro c a l ly ,  one 's  own growth. Limiting another 
person 's  personal growth may be the r e sp o n s ib i l i ty  one wi l l  need to
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accept in a nonsynergis tic  cu l tu re .
Another kind of  important involvement within a r e l a t io n s h ip  would 
focus upon an expectat ion fo r  th a t  o ther  person 's  personal growth. An 
expectat ion of personal growth from the o ther  person c a l l s  for  "car ing".
Mayeroff (1971), for  example, s ta t e s :
To care for  another person, in the most s i g n i f i ­
cant  sense, is  to help him grow and a c tu a l iz e  h im s e l f . . .
Caring is  the a n t i t h e s i s  of  simply using the other  pe r ­
son to s a t i s f y  one 's  own needs  In helping the other
grow, I do not impose my own d i r e c t io n ;  r a th e r ,  I allow 
the d i rec t io n  of  the o t h e r ' s  growth to guide what I do, 
to help determine how I am to respond and what i s  r e l e ­
vant to such a response. (Mayeroff, 1971, p. 1-7).
Mayeroff (1971) fu r th e r  r e i t e r a t e s  t h a t  through helping the other  person
grow, one can a c tu a l i z e  himself (p. 30).
The caring for  another  person i s  only possible  i f  a person cares  
fo r  himself (Fromm, 1956). The rec iprocal  r e l a t io n s h ip  of car ing fo r  
s e l f  and fo r  others  is  i l l u s t r a t e d  in the following diagram.
rjoving fo r  s e l f )^caring fo r  others  
Fig. 4. Reciprocal r e l a t io n s h ip  of  "caring".
A f ina l  cons idera t ion in terms of car ing ,  i s  t h a t  even in r e l a t i o n ­
ships where there i s  a high degree of commitment and involvement 
(marriages, lovers)  the people involved need the freedom to pursue 
t h e i r  individual d i r e c t io n s .  Laing (1967), for  example, s t a t e s  tha t  
"love l e t s  the other  be". Maslow (1962), in what he r e fe r s  to as 
"being love" , s t a t e s :
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The lovers are  more independent o f  each o th e r ,  more 
autonomous, l e ss  jea lous  or  threatened ,  l e s s  needful,  
more ind iv idua l ,  more d i s i n t e r e s t e d ,  but a lso  s imultan­
eously more eager to help the other  toward s e l f - a c t u a l ­
i z a t io n ,  more proud of  his  triumphs, more a l t r u i s t i c ,  
generous and fo s t e r in g .  (Maslow, 1962, p. 40).
Caring, "loving", and helping the other  toward s e l f - a c t u a l i z a t i o n  
pr imari ly  involves helping the other  person master the  process of 
pursuing his  own d i re c t io n .  Asser t ive  behavior would help the o ther  
person in becoming s e l f - a c tu a l i z e d ,  s ince he would have g rea te r  s e l f -  
control and an a b i l i t y  to r e l a t e  to o thers  more e f f e c t iv e ly .  I t  would 
seem th a t  when the  p a r t ic ip a n ts  in a communication t ransac t ion  are 
a s s e r t i v e ,  they could e f f e c t iv e ly  be involved in working a t  t h a t  r e ­
la t io n sh ip .  Asser t ive  communicative p a r t i c ip a n ts  could perhaps c rea te  
a more sy n e rg i s t i c  group where individual  d i re c t io n  might be s a t i s f i e d  
while f a c i l i t a t i n g ,  or a t  l e a s t  not de t rac t ing  from, the needs of  the 
other  person. Personal growth would then be enhanced by one becoming 
a s s e r t i v e  himself so as to master the process of becoming s e l f ­
ac tua l ized ,  while also  enhancing the other  person 's  level of  a s s e r t i v e ­
ness.
Limitations  of an a s se r t iv e  personal growth o r ie n ta t io n .
A f ina l  cons idera t ion  concerns th a t  po in t  a t  which a person can 
l im i t  the process of pursuing personal growth. For example, must a 
person always care about the other  person? I f  a person must always 
care, then the necessary cognit ive f l e x i b i l i t y  may be diminished. 
Maslow (1971) ind ica tes  tha t  the s e l f - a c tu a l i z e d  person may have a 
"hardened heart"  with some people. To always expect caring from other  
people or one 's  s e l f  would be to add the "s t r ings"  th a t  would diminish
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personal growth (Cadwallader, 1966).
A person in mastering the process of  personal growth would need 
to learn  t h a t  o ther  people may not always expect one to personally  
grow. Others probably wil l  not always care ,  j u s t  as the person s t r i ­
ving fo r  personal growth may not always care.  The process of a t t a i n ­
ing personal growth would not always be an upward process.  There 
may be times when "to learn  to f l y ,  a person may need to learn  to 
f a l l "  (Simon, 1975).
T i l l i c h  (1953) viewed the problems of  personal growth l im i ta t io n  
as a v a cc i la t io n  between wisdom and courage. At times in a person 's  
l i f e ,  wisdom may dominate courage. The person may behave in a reason­
able  manner; however, T i l l i c h  (1953) bel ieves  t h a t  t h i s  reasonable 
approach may r e s u l t  in s tagna t ion .  To always ac t  in a manner one sees 
as bes t  might l im i t  ones psychological freedom to pursue d i r e c t io n .  
Sometimes a person 's  "gut fee l ings"  may ca l l  f o r  an unreasonable d i r e c ­
t ion  (Rogers, 1961), except t h a t  one t r u s t s  t h e i r  gut f ee l in g s .  T i l ­
l i c h  (1953) bel ieves  t h a t  a t  such a time, courage dominates wisdom.
At th i s  t ime, a person may be act ing  in d isregard fo r  consequences of  
one 's  ac t io n s .  During t h i s  t ime, one may be c re a t iv e  but may also 
quickly lose d i re c t io n  ( T i l l i c h ,  1953). Wisdom is  then needed to 
balance the  process.
Theore t ica l ly  then, a person seeking personal growth will  be sub­
j ec ted  to varying degrees of  l im i t a t io n s .  I t  would seem t h a t  per iods 
of  c r e a t i v i t y  and spontaneity  would be a time of  b a t t l in g  past  the 
"personal ,  h i s t o r i c a l ,  or  loca l"  l im i ta t io n s  through an unbalanced 
courage. Periods of  c r e a t i v i t y  and spontaneity  (times of not regarding
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consequences) might allow fo r  opening the leve ls  of  awareness of  exper­
ience, and fo r  heightened perceptual a b i l i t y  of  s e l f  and o thers  s ince  
the cogni t ive  b a r r i e r  of  "reason" may be lessened. I t  may a lso  allow 
a person to " f ly  too high" as the Greek myths s t a t e .
After  the charge of c r e a t i v i ty  and courage, I think reason and 
s tagnation may be a necess i ty  to f ind d i r e c t io n  for  the new in s igh ts  
gained ( to  charge the b a t t e r i e s ) ,  and to allow onese l f  some time to ad jus t  
to the level of  "being" and prepare for  the next approach.
IV. Assertive Personal Growth Communication
This sec t ion  of  the paper i s  concerned with u t i l i z i n g  the commu­
nica t ion  process to f a c i l i t a t e  personal growth. Communication ideas 
wil l  be suggested as a means to f a c i l i t a t e  a s se r t iv e  communications.
Three fundamental aspects  of  communication will  be discussed.
They are: (1) percept ions ,  (2) the message i t s e l f ,  and (3) the  in te n ­
t ions  of  the people involved.
Before being a s s e r t i v e ,  a person must have an accura te  understanding of  
the s i tu a t io n .
Since communicating is  so complex, the p ro b ab i l i ty  for  messages or 
message t ransac t ions  between people to be inaccurate  is very high.
Values may be d i f f e r e n t ,  thought systems may be d i f f e r e n t ,  and in ten ­
t ions  may be d i f f e r e n t ;  a l l  of these could d i s ru p t  the accurate  per­
ception of  what another person is  saying. There i s  a tendency fo r  a 
person to think tha t  others  see the world the same as himself.  This 
i s  of ten not the case.  (Condon and Yousef, 1975).
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The f i r s t  s tep  in being a s se r t iv e  i s  to check perceptions and l e t  
the other  person in the r e la t io n s h ip  know t h a t  the perceptions are  
yours.  For example, I may say:
"I see you as being loud and bo is t ro u s ."
"I perceive you as being loud and b o is t ro u s ."
"I think you are  loud and bo is t ro u s ."
These statements allow a person to check his  perceptions s ince  the 
other  person can hear you express them. The ownership of the perception 
by saying "I" ind ica tes  t h a t  one 's  ac t ions  a re  responsib le  and s ince re .
A sta tement l i k e  "We perceive you to be loud and bo is t rous ."  gives the 
speaker a kind of  cop out .  The extreme of  not owning perceptions 
would be to say something l ike :  "Some people see you as loud and bo is ­
t rous ."  (Giff in  and Patton,  1974).
Checking the accuracy of  perceptions o f te n  involves the commitment 
to " l i s t e n  a c t iv e ly " .  Active l i s t en in g  involves checking a message's 
accuracy through a t t a in in g  feedback. For example, a person may say:
"What I hear you saying i s  t h a t  I am loud and bo is t rous ."  Judgment or
in t e rp re ta t io n  i s n ' t  added since the purpose of  ac t iv e  l i s t e n in g  i s  
simply to understand.
After  perceptual checks and/or ac t iv e  l i s t e n in g  has been used, a 
person can proceed in the process o f  communicating a s se r t iv e ly .  I have 
found th a t  th i s  s tep  in i t s e l f  of ten a l l e v i a t e s  communication problems 
and helps me to accomplish my goals .  For example, I have gone to
s e l f - s e r v i c e  gas s ta t io n s  where the pumps appear not to be working.
I can say: "I think t h i s  pump is  not working.".  The s ta t io n  manager 
usually  then turns  the pump on or t e l l s  me t h a t  i t  i s  out of gas. No 
fu r th e r  in te ra c t io n  i s  necessary.
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Some c h a r a c t e r i s t i c s  of an e f f e c t iv e  response .
Johnson (1972) indica tes  th a t  two basic  aspects  determine the 
e f fec t iveness  o f  a response in responding to another  person. "The 
in ten t ions  of the rece iver  as he gives his response, and the actual  
phrasing of the response i t s e l f . "  In ten tions  are  viewed by Johnson 
as being the  "most important s ing le  f a c to r  in influencing the sender ' s  
a b i l i t y  to solve his  problems." Five underlying in ten t ions  are  noted 
by Johnson (1972):
Evaluative: a response th a t  ind ica tes  the r e ­
ce iver  has made a judgment of r e l a t i v e  goodness,
appropria teness ,  e f fec t iv en es s ,  or r igh tness  of 
the sender ' s  problem.
I n te rp re ta t iv e :  a rece ive r  at tempts to t e l l
the sender what his  problem means, how the sender 
r e a l l y  f e e l s  about the s i t u a t io n .
Supportive: a response th a t  ind ica tes  the r e ­
c e i v e r ' s  i n t e n t  i s  to  reassu re ,  to pacify ,  to r e ­
duce the sender ' s  in t e n s i ty  of  f ee l in g .
Probing: a response t h a t  in d ica tes  the rece iv ­
e r ' s  i n t e n t  i s  to seek f u r th e r  information, provoke 
d iscussion along a ce r ta in  l i n e ,  question the 
sender.
Understanding: a paraphrasing response th a t  is
used to  ind ica te  the r e c e i v e r ' s  i n ten t  i s  to r e ­
spond only to ask the sender whether the rece iver  
c o r re c t ly  understands what the sender i s  saying, 
how the  sender f e e l s  and sees the problem.
Carl Rogers, in observing people in a l l  s o r t s  of  d i f f e r e n t  s e t t i n g s ,  
observed t h a t  80% of  a l l  messages sen t  between individuals  were from 
these c a teg o r ie s .  Evaluative responses were used most, i n t e r p r e t a t i v e  
was next ,  support ive was t h i rd ,  probing the fo u r th ,  and understanding 
was used l e a s t  of  a l l  (Johnson, 1972). Rogers fu r th e r  thought t h a t  a 
person using any one of  these kinds of  responses more than 40% o f  the 
time would be perceived by others  as always responding in t h i s  manner.
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Johnson's analys is  (1972) ind ica tes  t h a t  i t  i s  important to  con­
s id e r  the o ther  person 's  impact upon the communication process .  In 
the a s se r t io n  jargon, the o ther  person 's  psychological organizat ion 
will  influence the e f fec t iveness  of  one 's  message. For ins tance ,  an 
a s s e r t i v e  person who gives honest negat ive feedback to a nonasser t ive  
person might be considered as being dehumanizing. An a s s e r t iv e  person 
who gives honest negative feedback to an a s s e r t i v e  person might be 
considered as a f r iend .
A second important aspect  of  a message is  the actual  phrasing of  
t h a t  message. The focus in the  a s se r t io n  l i t e r a t u r e  has mostly been 
concerned with th i s  va r iab le  in terms of  de l inea t ing  behavioral char­
a c t e r i s t i c s  of  an a s s e r t i v e  response.
Nonverbal a s se r t iv e  behavioral c h a r a c t e r i s t i c s  considered in the  
l i t e r a t u r e  are:  loudness o f  voice,  fluency of  spoken words, eye con­
t a c t ,  f a c ia l  expression, and d is tance  from the person with whom one is  
in te ra c t in g  (Serber,  1972); pos ture ,  eye con tac t ,  speech r a t e  and p i tch  
(Phelps and Austin, 1975); eye con tac t ,  congruent body movement, voice 
loudness,  voice modulation and del ivery  s ty le  ( i . e .  sending one piece 
of information a t  a time and avoiding undue h e s i ta t io n s )  (Hill  and 
Rainey, 1975); duration of  looking, durat ion of  reply ,  loudness o f  
speech, compliance content  and e f f e c t  (appropria te  in tonat ion)  (Hersen, 
E i s l e r ,  Johnson, Pinkerton, 1973); and, inadver ten t ly  "smiling"
(Herson, E is le r  and M il le r ,  1973).
Although these nonverbal c r i t e r i o n  were s ta t e d ,  l i t t l e  information 
was given as to what was appropria te  and/or why i t  was appropr ia te .
For example, Alberti  and Emmons (1975) ind ica te  t h a t  durat ion of look-
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ing i s  an Important nonverbal behavior.  Subjects a re  ins t ruc ted  to 
pay a t t e n t io n  to t h i s  var iab le ;  however, how much durat ion of looking,  
how long, when to use and when not  to use i t ,  e t c .  a re  not sp ec i f ied .  
Evidently the "norm" of  nonverbal behavior fo r  an a s s e r t i v e  s i tu a t io n  
i s  es tab l ished  by the  sub jec t ive  c r i t e r i a  of  the  researcher  based upon 
the sp ec i f i c s  of the s i t u a t io n .  I t  appears t h a t  appropria te  non­
verbal cues becomes a sub jec t ive  matter  of  one 's  b e l i e f s ,  awareness,  
and use o f  what one f e e l s  i s  appropria te .  An individual  "ar t"  of 
using nonverbal cues is  apparently  e s ta b l i sh ed — a must considering 
the  processing nature o f  man and the continuous changing and in t e r a c ­
t ion  of  v a r ia b le s— which are  given meaning by the "context" within 
"which nonverbal behaviors occur" (Swensen, 1973, p. 111).
Focus upon verbal a s se r t io n  behaviors must a lso be made with a 
cons idera t ion  of  contextual in f luences .  In genera l ,  the components 
of  a s se r t iv e  verbal behavior would be manifest  by 1) a refusal  to com­
ply with unreasonable requests ,  2) requesting changes in thoughtless  
or u n r e a l i s t i c  behavior of  o thers  (E i s l e r ,  M il le r ,  and Hersen, 1973, 
p. 299), and 3) pursuing one 's  growth d i r e c t io n s .
Smith (1975) has del ineated  a few techniques t h a t  an a s s e r t i v e  
person can use in s p e c i f i c  s i t u a t io n s .  For example, in deal ing with 
manipulative c r i t i c i s m ,  he uses a technique ca l led  "fogging". Smith 
(1973) r e f e r s  to "fogging" as agreeing with 1) t r u t h ,  2) odds, or  
3) in p r inc ip le  with the  c r i t i c i s m .  The purpose of "fogging" i s  to 
avoid an e sca la t ing  c o n f l i c t  by minimizing c o n f l i c t  and in t e r a c t io n .
An example of "fogging" is  noted in the following dialogue:
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Mother: Sa l ly ,  i f  you s tay  out  l a t e  so much, you might
get  s ick again.
Sal ly :  You could be r i g h t .  Mom (Or, Tha t ' s  probably
t ru e .  Or, I agree with you. Mom, i f  I d i d n ' t
go ou t  so often I would probably get  more s le e p . )  
(Smith, p. 105)
Two other  approaches Smith (1975) uses in  dealing with c r i t i c i s m  
are "negative a s se r t io n "  and "negative inquiry" .  A "negative a s se r t ion"  
would be used in learning to cope with e r ro rs .  A person here simply 
admits the  e r ro r  without becoming defensive ,  denying the e r r o r ,  or 
seeking the  forgiveness of  the o ther  person. A negative a s s e r t i o n  is
used to cope with val id c r i t i c i s m  of a person 's  performances in l e a rn ­
ing a concept,  a new s k i l l ,  a new language, o r  a new trade  on the job
or in a social  s i t u a t io n .  An example of  "negative a s se r t ion"  may be
noted in the  following dialogue:
Boss: "You d i d n ' t  do too well i n . . . ( c r i t i c i s m ) .
Person: "You're r ig h t .  I wasn ' t  too smart in the way 
I handled th a t ,  was I?" (negative a s se r t ion )
(Smith, p. 117)
Exp.: You d i d n ' t  do too well i n ___
I w asn ' t  too smart in the way I handled th a t ,  was I?
I could have done a b e t t e r  job.
I should have been more ca re fu l .
I would l ik e  to do b e t t e r  in  t h i s  area.
In using negative a s s e r t i o n .  Smith (1975) emphasizes;
One important po in t  to remember, these a s se r t iv e  
s k i l l s  were developed to help you cope with social  
c o n f l i c t s ,  not physical or  legal ones! I f  someone 
says to you c r i t i c a l l y :  'You j u s t  ran over my foot  
when you backed up your c a r ' ,  the appropria te  r e ­
sponse i s  not:  'How stupid of  me!' but ins tead ,
'Here is  the number of my insurance company (or my 
lawyer).  (Smith, 1975, p. 117-118)
34
Another technique of Smith (1975) i s  t h a t  of "negative inqu iry" .  
This technique i s  used to  prompt someone you care about to be more 
a s s e r t i v e  and le ss  manipulative of  you. For example:
Sal ly :  I hate i t  when you go f i s h in g ,  Dad!
Dad: What is i t  about my f i sh ing  you hate?
XX: I hate i t  when you do (whatever).
I d o n ' t  understand, what i s  i t  about (whatever) 
th a t  you d i s l ik e ?
I d o n ' t  understand, what is  i t  about xxx th a t  
is  wrong? e tc .
Smith (1975) sees the  following values of "negative inquiry":
Although NEGATIVE INQUIRY occas ional ly  i s  useful in 
deal ing with c o n f l i c t  in formal or p a r t i a l l y  s t ruc tu red  
r e la t io n sh ip s  ( e spec ia l ly  in conjunction with the o the r  
a s s e r t i v e  verbal s k i l l s ) ,  i t  helps most in unstructured 
equal re la t io n sh ip s  by: (1) desens i t iz ing  you to c r i t i ­
cism from people you care  about so you can l i s t e n  to 
what they t e l l  you; (2) ext inguishing r e p e t i t i v e  mani­
pu la t ive  c r i t i c i s m  from these  people so i t  do esn ' t  
d r ive  you up the  wall ;  and (3) reducing the use of 
right-and-wrong s t ru c tu r e  by these  persons in deal ing 
with you, prompting them to a s s e r t iv e ly  say what they 
want so th a t  compromises giving both of you a piece of 
the ac t ion  can be worked out .  (Smith, 1975, p. 125-126)
P os i t ive  a s se r t io n  and po s i t iv e  inquiry  are  two techniques Smith 
(1975) d e l in ea te s  to cope with p o s i t iv e  s ta tements .  For example, in 
response to a compliment, a person may p o s i t iv e ly  a s se r t  himself  and 
say:
You're r i g h t ,  I do a good job o f  typing.
That 's  t ru e ,  I do work well with ch i ld ren .
Thank you.
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Pos i t ive  inquiry  l ik e  negat ive inquiry  is  a way of helping to fu r th e r  
understand the compliment by helping the other  person be more a s s e r ­
t i v e  and d i s t i n c t .
Exp. I d o n ' t  understand. What i s  i t  about my be­
havior t h a t  makes you happy?
I d o n ' t  understand, why do you think I did a 
good job?
Some other  important aspects  o f  a s se r t iv e  communication viewed by 
Smith (1975) are  those of "broken record" ,  " se l f -d is c lo su re"  and "a 
workable compromise".
Broken record is :
A s k i l l  t h a t  by calm r e p e t i t i o n — saying what you 
want over and over again— teaches pers is tence  without 
you having to rehearse  arguments or angry fee l ings  
beforehand, in order to be 'up '  fo r  dealing with 
others ,  (p. 323)
An example of the broken record may be noted in the following dialogue.
Set t ing of  the dialogue: Upon enter ing the super­
market with his  f a th e r  in tow. Carlo spoke to the c le rk  
a t  the checkout counter  about missing purchases.
Clerk: Yes?
Carlo: When I was here e a r l i e r ,  I bought three
s teaks ,  a r o a s t  and two chickens with my other  g rocer­
i e s ,  and when I got home, the meat was missing. I 
want my meat.
Clerk: Did you look in your car?
Carlo: Yes, I want my meat. (BROKEN RECORD)
Clerk: I d o n ' t  think I can do anything about i t .
(Evasion of r e s p o n s ib i l i ty )
Carlo: I understand how you might th ink th a t ,  but
I want my meat. (Broken Record) ...............  (p. 75-76)
S e l f -d isc lo su re  according to Smith (1975) is :
A s k i l l  t h a t  teaches the acceptance and i n i t i a t i o n  
of discussion of both the pos i t ive  and negative aspects  
of  your p e rsona l i ty ,  behavior,  l i f e s t y l e ,  i n t e l l ig e n c e ,  
to enhance social communication and reduce manipulation.
(p. 324)
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Smith (1975) r e f e r s  to a "workable compromise" as a bargaining process 
whereby a person can a t t a i n  his  materia l goals .  Smith (1975) quickly 
s t a t e s :  however, t h a t  compromose i s n ' t  poss ib le  i f  a person 's  personal
fee l ings  of  s e l f - r e s p e c t  wil l  be diminished.
Another important c r i t e r i a  of the verbal and nonverbal messages 
would be the kind of communication c l imate  created  by the i n t e ra c t io n .  
A p o s i t iv e  "caring" i n t e n t  would be communicated by behaviors th a t  f a ­
c i l i t a t e  a "supportive" r a th e r  than "defensive" communication c l imate.
Gibb (1961) id e n t i f i e d  s ix  con tras t ing  behaviors th a t  reduce the
level of t h r e a t  in communication. They are:
Defensive Behaviors Supportive Behaviors
Evaluative Description
Control Problem Orienta t ion
Stra tegy Spontaneity
Neutrali  ty Empathy
Super io r i ty  Equality
Cer ta in ty  Provisional ism
Evaluative behavior is  l i k e l y  to c r e a te  a threatening cl imate in 
t h a t  a person being evaluated i s  l i k e l y  to  p ro te c t  h is  se lf -concep t  
by becoming defensive . Descr ipt ive behavior allows the other  person 
to more r ead i ly  pursue his psychological d i r e c t io n  since he i s  given 
th a t  r e s p o n s ib i l i t y .  Judgments a r e n ' t  made. "The d esc r ip t iv e  speaker 
simply explains how the o th e r ' s  ac t ions  a f f e c t  him" (Adler and Towne, 
1975, p. 107).
Gordon recognizes evaluat ive speech as "you" language. You i s  
usually  spoken as a preface word in being eva lua t ive :  "You're s tup id" ,  
"You're lazy" ,  e t .  c e t r a .  (Adler and Towne, 1975).
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Descriptive language i s  labeled by Gordon as "I" language. "I" 
language focuses upon the speaker himself r a th e r  than evaluating the 
other  person: "I d o n ' t  understand why you ca l l  me stupid,  but I 'v e  
been hurt  by the remark".
Control versus problem o r ie n ta t io n  i s  an important considera t ion  
in th a t  people d i s l i k e  being con tro l led .  There is  a need to feel  some 
kind of control  in r e l a t in g  with o thers  (Shutz, 1958; Lazarus, 1971).
A problem o r ie n ta t io n  gives communication p a r t i c ip a n ts  a chance to have 
input  in to  dec is ions .  I t  gives the o ther  person a fee l ing  of  having 
some control in the in te ra c t io n .
Stra tegy versus spontaneity  is  an important considerat ion in t h a t  
manipulation i s  associa ted  with s t ra tegy .  Spontaneity r e fe r s  to simply 
being honest and s incere  in one 's  ac t ions .
N eu tra l i ty  versus empathy i s  important in t h a t  n e u t r a l i t y  is  a s so ­
c ia ted  with " ind ifference"  and a lack of  car ing .  Neutra l i ty  communi­
cates  the idea t h a t  people are worthless.  Empathy i s  a "caring" o r i e n ­
t a t io n .  An empathetic communicator ind ica tes  tha t  he has enough caring 
to t r y  and understand the other  person 's  l i f e  (Gibb, 1961) and also 
t r i e s  to f a c i l i t a t e  t h a t  person 's  level of  personal growth (Carkhoff, 
1969).
Super io r i ty  versus equa l i ty  is  important in t h a t  a person perceived 
as ac t ing  superior  communicates t h a t  he d o e s n ' t  want to r e l a t e  on equal 
terms with o thers  in the r e la t io n sh ip .
"Furthermore, he seems to i n fe r  th a t  he d oesn ' t  
want feedback nor wil l  he need help because the help 
would be coming from someone i n f e r i o r  to him. This 
message of s u p e r io r i ty  a l e r t s  the l i s t e n e r  to be on 
guard because the sender i s  l i k e ly  to attempt to r e -
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duce the r e c e iv e r ' s  worth, power, or  s ta tu s  to 
maintain or  advance his  own s u p e r io r i ty  (Adler and 
Towne, 1975, p. 112)."
Money, power, physical appearance, i n t e l l e c t u a l  a b i l i t y ,  and a t h l e t i c
a b i l i t y  a re  some areas  where c u l t u r a l l y  we a re  taught to a c t  super io r .
Gibb (1961) ind ica tes  t h a t  even i f  people have superior  a b i l i t i e s  
they can r e l a t e  as equals to  another  person. These people can commu­
n ica te  t h a t  even though they may have g rea te r  t a l e n t  in c e r t a in  a rea s ,  
they can see others  as having j u s t  as much worth as human beings. In 
being a s s e r t i v e  with another person, t h i s  ana lys is  ind ica tes  t h a t  the 
a s se r t io n  one may choose to give should never question the e s sen t ia l  
human value of another person. The focus i s  upon another 's  behavior 
ra th e r  than the inherent  value of the person. In a s se r t ing  o nese l f ,  
the o ther  person 's  behavior i s  i d e n t i f i e d .  A f ina l  considera t ion in 
Gibb's ca tegor ies  is  t h a t  of c e r t a in ty  versus provisional ism. Gibb 
r e fe r re d  to behavior where a person i s  ce r ta in  tha t  his pos i t ion  is  the 
bes t ,  i s  sure he i s  r i g h t ,  i s  c e r t a in  there  i s  no need for  add i t iona l  
information, as defensive arousing behavior.  Gibb c a l l s  t h i s  behavior 
as  c e r t a in ty .  A parson who i s  provis ional  communicates an openness to 
receiving new information and ideas .  This behavior encourages p a r t i ­
c ipa t ion  and communication.
G if f in  and Patton (1974) ind ica te  th a t  personal growth is  dependent 
upon the q u a l i ty  of  personal communication. They pos tu la te  t h a t  person­
al communication i s  the o ffer ing  of "personal (owned) information 
( fee l ings  and/or  perceptions)  about events (ac t ions ,  behaviors,  expres­
sions)  which are mutually re levan t  ( re la ted )  to  the "here and now" in 
an unambiguous manner." (p. 11) See the Appendix I I I  fo r  a
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depic t ion  of t h i s  ana lys is .
An example of mutually re levan t  "here and now" i s  in the following 
example:
"Don, I feel very h o s t i l e  toward you r i g h t  now; 
whenever I expressed a thought,  ve rba l ly ,  to  the  group, 
you reacted to me in a negat ive way." (p. 14)
An example of  " fee l ings  owned" communication i s  in the following 
statement:
"Jane, I think you a r e  too a u th o r i t a t i v e  in the group 
and lead too much. I t  makes me very uncomfortable and 
I d o n ' t  fee l  ab le to  comment, or make suggestions a f t e r  
you speak." (p. 16)
An example of "feel ings  source spec i f ied"  is  noted in the previous 
example.
"The fee l ings  of  the speaker are caused by Jane, 
whose behavior—speaking—is too a u th o r i t a t i v e .  I t  might 
be poss ib le  to provide t h i s  feedback without being spe­
c i f i c  as to source" (p. 17).
An example of "perception owned" is noted in the  following example;
"John, although I know p r a c t i c a l l y  nothing about 
you, I feel good about you; I think you a re  sad and 
withdrawn, unwil ling to  t e l l  what you f e e l . "  (p. 17)
In the above example, the source of  the perception i s  spec i f ied .
Causal connection app l ies  to fee l ing  and perceptions.  The speaker 
suggests what could be a cause. An example may be noted in the fo l low ­
ing statement:
"John, you a re  so aggress ive and domineer ing . . . I  think
i t ' s  because you are  r e a l l y  very insecure ."
A f in a l  f a c to r  G if f in  and Patton (1974) look a t  is  t h a t  of  the
behavior being id e n t i f i e d .  When behavior is  spec i f ied ,  there  is  a 
g rea te r  c l a r i t y  as to the source of  the fee l ing  and the e f f e c t  of  the
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f ee l in g .  An example of behavior i d e n t i f i c a t i o n  may be noted in the 
following statement:
"Mary, I feel  very i n f e r io r  to you, you seem so 
capable and se l f - a s su red ,  l i k e  when you to ld  us you 
were an honors s tudent  or when you discuss the things 
you have read in the t e x t . "  (p. 19)
An overview of communication techniques.
A v a r ie ty  of  communication techniques have been presented here. 
These ideas have meri t ;  however, i t  i s  the unique individual t h a t  will  
give the true  meaning to these techniques. However a person chooses 
to  a s s e r t i v e ly  communicate, I think some important c r i t e r i a  should be 
noted.
Perhaps the most important f a c to r  in a personal growth o r ie n ta t io n  
in communicating a s s e r t i v e l y  is  t h a t  of being s ince re ,  honest,  and open 
to one 's  inner d i rec t io n  and to allow others  to  pursue t h e i r  d i r e c t io n ,  
i f  possible .  Such an approach c a l l s  for  one 's  experience of  himself 
as matching his ex te rn a l ly  communicated behaviors.  When experience 
matches awareness then to "cry when you are sad, laugh when you are  
happy, s leep when you a r e  t i r e d ,  e a t  when you a re  hungry, and q u i t  when 
you are  no t— are  honest behaviors because they match messages of your 
awareness of your experience" (Rossi ter  and Pearce, 1975).
When a person i s  open to experience himself and communicates th is  
to o thers ,  then there  i s  a p o s s i b i l i t y  of  valuable feedback being r e ­
turned. In being a s s e r t i v e ,  a personal growth o r ie n ta t io n  would neces­
s i t a t e  the openness to feedback from others .  Coombs (1971) ind ica tes  
t h a t  the a b i l i t y  to experience s e l f ,  to be open to the experience of 
s e l f ,  has a d i r e c t  r e l a t io n s h ip  to assessment of  s e l f ,  s e t t in g  of goals.
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atta inment  of goals,  and s e l f - a c t u a l i z a t i o n .  Coombs i l l u s t r a t e s  th i s  
r e l a t io n s h ip  in the following diagram:
more l i k e ly  to a t t a i n  goals
\
more goals and s e t -  |
t ing  a goal more v
r e a l i s t i c  in nature increases  s e l f - c o n f i -
dence in s e l f
• \more accura te  a s -  ]
sessment of s e l f  j
increased s e l f - a c t u a l ­
izing tendencies
increased in fo r -  /
mation r e l a t e d ^  /
to s e l f  V  yX
openness to experience "
Fig. 5. Openness to Experience
Attaining the goals one s e ts  in being a s s e r t i v e  may not be easy. 
Smith (1975) ind ica tes  th a t  a person needs to be very p e r s i s t e n t .  This 
p e rs i s tence  of ten  times may not be rewarding in  terms of how others  may 
r e a c t  to you. I t  is the goal of  a s se r t io n  th e o r i s t s  tha t  over a long 
period of time one 's  ac t ions  wil l  pay o f f ,  t h a t  one will have an a b i l i t y  
to reward himself,  or t h a t  a person wi l l  have a s e l e c t  o ther  person or 
group to be a support fo r  t h e i r  ac t io n s .
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V. Summary
Current wri t ings  on a s s e r t i v e  behavior view as se r t iveness  as a 
s k i l l  which enhances one 's  a b i l i t y  to  feel potent .  This sense o f  power 
i s  a t t r i b u t e d  to the a s s e r t i v e  person 's  s k i l l  in expressing his  f e e l ­
ings and emotions in a t t a in in g  personal r i g h t s ,  without denying the 
r i g h t s  of  o thers .
Assumptions of a s se r t io n  th e o r i s t s  has been examined. These 
assumptions and a review of  a s se r t io n  l i t e r a t u r e  ind ica te  t h a t  "being" 
or  "personal growth" i s  not an emphasized goal of a s s e r t i v e  behaviors.  
The cen tra l  th es i s  of th i s  paper has been t h a t  personal growth should 
be an in tegra l  goal influencing a s se r t iv e  behaviors.
F ina l ly ,  a personal growth o r ie n ta t io n  in being a s s e r t i v e  has been 
looked a t  in terms o f  communication ideas and techniques.
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APPENDIX I
THE RELATIONSHIP OF ASSERTIVE. AGGRESSIVE, AND NONASSERTIVE 
BEHAVIORS AND EXAMPLES OF THESE TYPES OF RESPONSES
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Appendix I
The following char t  from Alber ti  and Emmons (1975, p. 11) ind ica tes  
the  r e l a t io n s h ip  of a s se r t iv e ,  aggress ive ,  and nonassert ive behaviors
NGN-ASSERTIVE
BEHAVIOR
AGGRESSIVE
BEHAVIOR
ASSERTIVE
BEHAVIOR
As Actor As Actor As Actor
Self-denying Self-enhancing a t  
expense of  another
Self-enhancing
Inhib i ted Expressive Expressive
Hurt, anxious Depreciates o thers Feels good 
about s e l f
Allows o thers  to 
choose fo r  him
Chooses fo r  o thers Chooses fo r  
s e l f
Does not achieve 
des ired  goal
Achieves desired goal 
by hur ting others
May achieve 
desired goal
As Acted Upon As Acted Upon As Acted Upon
Guilty or angry Self-denying Self-enhancing
Depreciates ac tor Hurt, defensive,  
humiliated
Expressive
Achieved desired 
goal a t  a c t o r ' s
Does not  achieve 
desired goal
May achieve 
desired  goal
expense
Spector (1973): in a modificat ion of Alber ti  and Emmons (1970) consider­
a t ions  of nonasser t ive ,  a s se r t iv e  and aggress ive behavior,  helps to 
fu r th e r  c l a r i f y  these three kinds of  behaviors in the  following 
diagram.
A COMPARISON OF NONASSERTIVE, ASSERTIVE, AND AGGRESSIVE BEHAVIOR
Item
C h arac te r i s t i c s  of the 
behavior
Your fee l ings  when you 
engage in th i s  behavior
The o ther  person 's  f e e l ­
ings about h e r s e l f  when 
you engage in th is  be­
havior
Nonassertive Behavior Assert ive Behavior Aggressive Behavior
Emotionally d ishonest,  
in d i r e c t ,  self -denying,  
inhib i ted
Hurt, anxious a t  the 
time and possibly 
angry l a t e r
Guilty or superior
(Appropriately) emo­
t io n a l ly  honest,  
d i r e c t ,  s e l f - e n ­
hancing, expressive
Confident,  s e l f -  
respect ing  a t  the 
time and l a t e r
( Inappropria te ly)  emo­
t io n a l ly  honest,  d i r e c t ,  
self-enhancing a t  expense 
of another ,  expressive
Righteous, superior ,  de­
precatory  a t  the time 
and possibly g u i l ty  l a t e r
Valued, respected Hurt, humiliated
45.
VO
The other  person 's  f e e l ­
ings toward you when you 
engage in th is  behavior
I r r i t a t i o n ,  p i ty ,  
d isgus t
Generally r e spec t  Angry, vengeful
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Some examples of (a) nonasser t ive ,  (b) aggress ive,  and (c) a s s e r ­
t iv e  behaviors (Albert i  and Emmons, 1975).
Slumber Party
Your twelve-year o ld  daughter i s  having a slumber par ty  with f iv e  
o ther  g i r l s .  I t  i s  past  2:00 a.m. and the g i r l s  should have s e t t l e d  
down to s leep by now, but a re  s t i l l  qu i te  noisy.
A l te rna t ive  Responses:
(a) You toss  and turn in bed wishing your spouse would g e t  up and say 
something to the g i r l s .  You do a slow burn, but j u s t  l i e  there  
t ry ing to block out  the sounds.
(b) Jumping out of  bed, you thoroughly scold and berate  the g i r l s ,  
e sp ec ia l ly  your daughter,  f o r  t h e i r  unladylike conduct.
(c) Talking to g i r l s  in a tone which they wil l  recognize as meaning 
business ,  you t e l l  them t h a t  they have had enough fun fo r  to ­
n ight .  You poin t  out  t h a t  you need to a r i s e  ea r ly  tomorrow, and 
th a t  everyone needs to ge t  to s leep ,  (p. 54)
Haircut
At the  barber shop, the  barber has j u s t  f in ished  cu t t ing  your 
h a i r  and turns  the cha i r  toward the mirror so you can inspec t .  You 
feel  t h a t  you would l ik e  the s ides  trimmed more.
A l te rna t ive  Responses:
(a) You e i t h e r  nod your head in a s sen t  or say " t h a t ' s  ok" or  say 
nothing.
(b) Abruptly you s t a t e  th a t  he should have done a more thorough job 
or say s a r c a s t i c a l l y  'You sure d i d n ' t  take much o f f  the s ides ,  
did you?'
(c) You point  out t h a t  you would l i k e  to have the s ides  trimmed more 
and ask i f  he would do so. (p. 55-56)
Quiet Prof
You are  in a physics l e c tu r e  with 300 s tudents .  The professor  
speaks s o f t l y  and you know t h a t  many others  are having the same t rouble  
hearing him th a t  you are  experiencing.
A l te rna t ive  Responses:
(a) You continue to s t r a in  to hear ,  eventual ly  move close  to the 
f ro n t  of the room, but say nothing about his  t o o - s o f t  voice.
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(b) You ye l l  out 'Speak up! '
(c) You r a i s e  your hand, g e t  the p ro fe s so r ' s  a t t e n t io n ,  and ask i f  he 
would mind speaking louder,  (p. 58)
Smoke Gets in Your Lungs
You are  a t  a public meeting in a large  room. A man en te rs  the 
room and s i t s  down next to you, puffing e n th u s ia s t i c a l ly  on a la rge  
c ig a r .  The smoke is  very of fens ive  to you.
A l te rna t ive  Responses:
(a) You su f f e r  the offens ive  smoke in s i l e n ce ,  deciding i t  i s  the 
r i g h t  of  the o ther  person to smoke i f  he wishes.
(b) You become very angry, demand t h a t  he move or put out the c iga r  
and loudly a s sa i l  the e v i l s  and heal th  hazards of  the smoking 
hab i t .
(c) You fi rmly but p o l i t e l y  ask him to r e f r a in  from smoking because 
i t  is  o f fens ive  to you, or  to  s i t  in another  s e a t  i f  he prefers  
to continue smoking, (p. 60)
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APPENDIX II
EXAMPLES OF SMITH (1975) INTERPERSONAL RIGHTS 
AND ELLIS (1962) IRRATIONAL BELIEFS
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Appendix II
Smith (1975) l i s t s  the following r ig h t s :
I.  You have the r ig h t  to  judge your own behavior,  thoughts,  and
emotions, and to take the r e sp o n s ib i l i ty  fo r  t h e i r  i n i t i a t i o n
and consequences upon yourse l f .
I I .  You have the r i g h t  to o f f e r  no reason or  excuses fo r  j u s t i f y ­
ing your behavior.
I I I .  You have the r ig h t  to  judge i f  you are responsib le  fo r  f inding
so lu t ions  to o ther  people 's  problems.
IV. You have the r ig h t  to  change your mind.
V. You have the r ig h t  to make mistakes— and be responsib le  fo r
them.
VI. You have the r ig h t  to  say, "I d o n ' t  know."
VII. You have the r ig h t  to be independent of  the goodwill o f  o thers
before coping with them.
VIII .  You have the r ig h t  to  be i l l o g i c a l  in making decis ions .
IX. You have a r ig h t  to say, "I don ' t  understand."
X. You have the r ig h t  to say, "I don ' t  care".
You have the r ig h t  to say no, without fee l ing  g u i l ty .  (Smith,
1975, f ron t i sep iece )
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E l l i s  (1962) I r r a t io n a l  ideas:
1. The idea t h a t  i t  is  necessary fo r  an ad u l t  human to be loved or 
approved by v i r t u a l l y  every s ig n i f i c a n t  o ther  person in his  
community.
2. The idea t h a t  one should always be thoroughly competent, ade­
quate,  and achieving in a l l  poss ib le  respects  i f  one is  to  con­
s ider  onese lf  worthwhile.
3. The idea t h a t  ce r ta in  people are  bad, wicked, or v i l l a in o u s
and they should be blamed and punished fo r  t h e i r  v i l l a i n y  (even
onese l f ) .
4. The idea t h a t  i t  i s  awful and ca ta s t ro p h ic  when things are  not 
the way one would very much l ik e  them to be.
5. The idea t h a t  human unhappiness is  ex te rna l ly  caused and people 
have l i t t l e  or no a b i l i t y  to control  t h e i r  sorrows and d i s t u r ­
bances .
6. The idea t h a t  i f  something is  or may be dangerous or  fearsome,
one should be t e r r i b l y  concerned about i t  and should keep dwel­
ling  on the p o s s i b i l i t y  of  i t s  occurring.
7. The idea t h a t  i t  i s  ea s ie r  to avoid than to face ce r ta in  l i f e  
d i f f i c u l t i e s  and s e l f - r e s p o n s i b i l i t i e s .
8. The idea t h a t  one should be dependent on other  and needs some­
one s tronger  than oneself  on whom to r e ly .
9. The idea t h a t  one 's  past  h i s to ry  i s  an a l l  important determinant 
of  one 's  present  behavior and t h a t  because something once
strongly  a f fec ted  one 's  l i f e ,  i t  should i n d e f in i t e ly  have a
s im i la r  e f f e c t .
10. The idea th a t  one should become qu i te  upset  over o ther  people ' s  
problems and d is turbances .
11. The idea t h a t  there  i s  a r i g h t ,  p rec ise  and pe r fec t  so lu t ion  
invar iab ly  to  human problems and t h a t  i t  i s  ca tas t roph ic  i f  
th i s  pe r fec t  solu t ion  i s  not found.
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APPENDIX I I I  
Openness in Personal Communication 
THEORETIC PROFILE
Appendix I I I . Openness in  Personal  Communication: THEORETIC PROFILE
hfutually Here and now: Here,  no t  now: Not he re ,  not  now: Not tàÀtually
Relevant f e e l i n g s  expressed are f e e l i n g s  expressed r e l a t e  to f e e l i n o s  expressed a re  not Relevant
c u r r e n t  and based on immédiate i n t e r a c t i o n  but c u r r e n t  and r e l a t e  to  p a s t
immediate i n t e r a c t i o n s a re  not  cu r r e n t exper i ence un re l a t ed  to
p r ese n t  i n t e r a c t i o n
Feeling Owned : General ownership:  Other General Other; Not Owned
Owned Use o f  "I f ee l " owned: "Some o f  us f ee l " " P e o p l e . . . "  or  " S o c i e t y . . . " Feeling
"Some people"
Source o f D ir e c t l y  s p e c i f i e d : I n d i r e c t l y  s p e c i f i e d : Genera l ly  s p e c i f i e d : Source Not
Fee ling "John,  toward you I . . . " "Some people make me f e e l . . . " "I f ee l  around people S pec ified
S p ec ified ( in  g e n e r a l )"
Causal Sta te d : Suggested: Alluded to : No Causal
Connection " b e c a u s e . . . " "may be because" " the r e  may be a reason" Conneçtion
(Re: Feeling)
Perception Owned: General ownership:  Other owned: General o th e r : Perceptiùn
Owned "I t h i n k . . . " "Some o f  us t h i n k . . "People,  Socie ty" Not Ckjned
"Some people t h i n k . . . "
Source o f D ir e c t l y  s p e c i f i e d : I n d i r e c t l y  s p e c i f i e d ; General ly  s p e c i f i e d : Source o f
Perception "Mary, y o u . . . " '̂Some people in the g r o u p . . . " "I th ink  people are Perception
S p ec ified u s u a l l y . . . " Not S pecified
Causal St a te d : Suggested: Alluded to : No Cauëal
Connection "You' re a g g r e ss iv e  be­ "The reason may be t h a t  y o u ' r e "There may be a r e a s o n . . . " Connection
(Be: Perception) cause y o u ' r e  i n s e c u r e . . . " i n s e c u r e . . . "
Behavior S p e c i f i c  behavior  c i t e d : Type o f  behavior  s p e c i f i e d : Exis tence of  behaviors No Behavior
S pec ified " . , . y o u ' r e  y e l l i n g  a t " . . . s a y  unkind th ings" in d ic a t ed  but  not  c i t e d : S pec ified
S u e . . . " " . . .  some of  the  th ings
Ln
ON
you d o . . . "
